need to increase enrolment rates and achieve universal primary education, as highlighted by MDG. Access to education is the first step towards introducing other improvements in the education system and despite the fact that there remain challenges in this field, innovation in the education system requires a more comprehensive approach capable of addressing the needs of a 21st century society.
When thinking of large-scale opportunities to bring innovation into education, digital technologies are usually one of the main items on the policy agenda. For instance, in most Latin American countries, digital education policies have mainly focused on the deployment and adoption of digital technologies and, where possible, on connectivity and other educational resources. Although digital education also has the potential to enhance innovation in education systems, as international evidence suggests, the mere introduction of digital technologies does not ensure nor guarantee innovation in education (Santillana, 2016) . For instance, by 2015 nearly 30 million students in Latin America had personal computers or smartphones in their classrooms to support their learning (Severin y Capota, 2011 
As indicated in the Global Compilation of the National Educational
Technology Agencies, in the Latin American region there are relevant cases to be considered (usually Plan Ceibal in Uruguay is mentioned as a positive example), but broadly speaking, the focus has been much more on infrastructure than on transforming the role of education in the 21st century (Trucano & Dykes, 2017) .
In most Latin American countries innovation in education has focused, at best, on the deployment and adoption of digital technologies and where possible on connectivity or educational resources. Based on the results of different studies, the deployment of digital platforms and the like is not enough to ensure innovation in education (not to mention better performance on standardized tests). There are still several gaps in the implementation of large-scale transformation (national or regional innovations) in the curriculum and teacher training.
When analyzing international experiences, in terms of educational technologies, evidence suggests that the focus should shift from short-term policies that simply hand out computers, laptops and tablets to students, to policies that link access to equipment with strategies for guided use, with suitable contents according to level and subject matter, and with clear goals based on measurable learning indicators.
The OECD (PISA results) also suggests that limited use of computers in school may be better than not using computers at all, however, more intensive use tends to be associated with poorer student performance (2015) . ICT is linked to better student performance only in certain contexts. In Latin America, the limited learning effects of computer-based interventions should be emphasized because, often, introducing technology in schools is considered an easy fix to tackle difficult educational problems. However, the evidence suggests a different perspective (Busso, 2017) .
Innovation in the region needs to be supported by cutting-edge scientific research in order to develop evidence-based guidelines. However, the development of research areas that are fundamental to innovation in education is still very incipient in Latin America.
The lack of assessment of digital education policies should be a source of concern. A region that spends about $ 80 billion a year on primary education should be able to make policy decisions based on a substantial body of data obtained from evaluations conducted in its own context.
There is a need to raise the professional standards of those who promote, implement and monitor innovation in public digital education. That means to increase (both nationally and regionally) technical capacities as well as to diversify the opportunities for collaboration and exchange within those communities that can generate better learning conditions (Caprile, Palmén, Sanz, Dente, 2015) . One of the outcomes of this multi-national collaboration was the publication of this special edition, which addresses some of the critical topics to be considered when designing, implementing and evaluating the quality and cost-effectiveness of different education and technology programs.
This research was conducted by academics and experts from universities and partner institutions from Australia, Mexico, Argentina, Chile, Spain, Israel, and
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Revista Páginas de Educación. Vol. 11, Núm. 1 (2018 ) ISSN: 1688 e-ISSN: 1688-7468 4 Uruguay. Highly grateful for the global collaboration which supported the elaboration of all these articles you shall find here, we invite you to enjoy a good read and pose new questions that help us rethink learning and equity in a society that is changing and becoming globalized at an unprecedented (and sometimes disturbing) speed.
